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Funndudunszuiunisfigreliiinng
avviouldsimunnisideserfonaiwaznis

Aiunsineuag9nLlng



3. Holistic Perspective :

[ = 2 o A ' ! av o 1

Taylor §aszyfauseiaui 3 Ainanad nsidedaae
Fiiuased1AyveIsNMuuUeIATINiNaden 1 Tous
gnsiUaeunUas iienagenfansly MmnTsudamvarauag
NsagyiBu3eg19dnTe TNTUUUBIATINAEYElsEANY
UNUIMYRIANIAN TENTIT8UIUUUBUY (WU an1iens
nda3ludnlauazanvnneng) LagunumMYesALaNTUS
fuyarady 9 TunssuiumsiSeusdnsideuudas @ Dirks
(2006) lswugrindunszuiunsdgymuyananniouassn
maneuarladigussemalutusey @mungiyanani

< < 1 < < <)

anudunyedadraauauysal) wazazilulenialuns

afanfinisaununuulala (dialogue) MeuUsziiu Moy

&

'
=

Meladndrinveasn wamn1sanenaanIuIuAnIn
VAINTANY ANUFANUALINGFNTTH NHNa1aTLINITITeY

SdmsulinuuRdsinnetnisaunuiwuuidalalill teq
o/ Y

AuANANYRKIFEY NEUmIEmANS lun1siaaliinnis
Seuignisiudgunlas dIBnsHUURIATINAYY FIUEN

nsanuddsienNuduiusiuyaradulunsBeliinng
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LiaugqﬂﬂiLﬂﬁauLLUaa Carter (2002) l9inan3

2

o w

A9SULUUYRIANUAUNUSANUINTTe ez d1Aay

U o
s

gsgarionsiUdsuutas dufifeannudunus
wuuAush (@edaelunissrsednninuas
TATNIN) AMUFUNUSLUUAIUNTIDT (NoU
wiviefinualundivesyanaiiug) wazaanu
funusuuUIUauINIGg (WU nsaunundala
agnelu wagn13A1IUN ; Carter, 2002) UoNAN
il Eisen (2001) SlgnamdesnsudaUssnnves
Aruduius nedliifiudn luussainguns
Bouiiivszauanuduiaedu watnvasngy
(peer dynamic) agidustaeiiddy (ae
anglunguuasasluinendogumy) wadaild
azfouliitutenuainunsaudunus
Fsndusziunils anunmitlédsudu ns
axvounduitlivsafiu (Fadu) nsfidausay
feIna1an MaLdengsaney anmasnly
239 waznsnmualmunesu




4. ADULBVYILASIER
26103nBv (Critical
Questions) ua:nsLdsu
UunnL8ua:Nous
(Reflective Journaling)

nMsienuI msldlifadeyaves
UAAAUNAY LLaquassﬂﬁsﬁmm’mLLazé'J’Uégqmi
Wasuwlas Fadeldindulseduddalunng
Aeufoanislaenaninn1sisedliiiiu
msilsifinadsulasihhazananvannans
Jaduegadu lunsdAnuiassdisain
Aseulvirnumineseyse TRTInvosnuegnsls
Hruunaunuesulal lundngnssedududga
Anw MmNy lngdidenuinnnnis
azﬁauia&i’mﬁﬂ%ﬂ (critical reflection)lunau
Souw wszdnanndnlungulilalddinuags

AT 0Y19aNnTe (critical questions)
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fagihmemssauyfguresanadu malifinisinng
J9rsalonavinlinszuiumsnqugndanoulneuiias
Wiule (Ziegler, Pauli’s, and Woodside, 2006, p. 315)
uennidafidnosuieds madouiildasiioud Jaduld
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A v a o = A v .
’ﬂ]’]ﬂﬂ'ﬁLa@ﬂﬂL“Uﬂ’]iL“UE’JUUUWﬂLGUQﬂSW U3 (reflective

=2

journaling) (Chimena, 2006) Taewu3EI3auUIIALT

Y

gndnindudnliinisagious aiuldannisiasen

= o = o ' & ~ a4 o
MaTeuduiinUszdniu nuirumailveunswaieiu
Uszifiuene 9 unniniseuadlududin fiseuuisau
Lduanudnduiiendeuaiiuda Jeililidiuaiy
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Jndufiavi@euduiinnisagous n1siladiinnag
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WagukUag Iuizmuswuﬂﬂau gAputnnsAnwlmIiY
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Anuddgensliiag ianuidndiseuduseyana
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5. A1sas:KuUnsogIvdad (Mindful

v

Awareness)

\Juiisfuetrsniwnsnsngruiuivesujiinisgnis
Wabuwasiudusunrndaoulunssvsmauninidu nanduu
M ‘Mmsnsertindensdian’ ldin1sseyld lnensdluunailnguans
(Maha- Sati-Pattathan Sutta) #sUs¥famavesnaiudsuniamy
TgAwds lidsuuuunsiinafasdusule wandsfunudssnn
vosl5a3ou auazanLLnANN1TYes ‘UssALUA’ Aa-auns-
Uy ennrundssyndldlaey anudifyuesaaninnis
Wasuuastuegfunstindunisnseviindosndiah Ssasaoee vhli
lausavs Beyanansenindmlduniisdlanmsiniedmazanas
fiarnnalan arulnssuazanuvas uardundtiazdeliynnangs
aunszuiindlusuldognetuns sauviedanufnuazanudiule
{ou (mszlnstignatunwlne, mnm 10, wsrgns, 1996, wih 301-
340) MsinaRdsgIeimuinvesiTouignisdasuntaues
yaaa dslagninluldfuaungueneiausssy uaglussdnseingg
wu TsaGeunazanntiunsfinudu 1 1ssBeusosouazantuermidad

liimdnnisdanisiSeuiuuuiiugmuan nande “n1siseusfe

w
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Finuywd” uar “Tnnrensiseudedantuesdisn” lneidins
YIUINIINTRNARRE 9oL laelundngnsUUUBIATINLAE
a 3 1 = d' 1 a
nsssunIsdauLduainInnin 20 U lunsiagdauasu
inwensseusgnisidsunlasvesas Ineinsuazslay
= o = awva vy a a .
JafimseenuuuyaninUYUR Balawn lelllanudnis (wise
reflection), 938@atl (contemplative arts), WNUTIAUA (people
mapping), WFALATIUI (nature quest) Wazdu ¢ weoendls
& P A v | v o =
finu NseenuuuunseulduruAlladinndunseulunis
Innsseuslutussuaglddmiumsasiousienufnves
AjingItuANdNTus va s duNITISe U voelniTeu
HatinuAeiansLavtinSeulnudn vz vaIyananinI TR
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1 ¥ Y & 1 a A Y (%
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(Usen1ans Hey, 2018)
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LuUdAQUA=NANIY
N1SIVYLBEVUNUANNSIUDVHIQS:EDY :
(Concept and Direction of Action Research
in Rayong province)

= [ [y = © v Y A o & [ v
nIflueITaninszens Huszhudelaseu el Usznisusn Jnin
srpoadudmianiuiuiissilouasugianianz fuoan dauddn.e.
2561 fatuddilasainsamunivgvaslasinisswanetiaindinisnsy
evasiunuluningsfawariniganselaluiosdiuduiugaunn
ANz iivoTnlErianeUITNI AN TNMUILTINUALEL NTUTINTINNT
a ¥ [ 1< < o w v a I 1 < a & & a
duwnasudsnnduszinudfyluvosduinogialsinudaiiiugem
NINIEDIANTUINI TN 09D UKALUUIBIIUNIATTNIZADIR N TUNTDEN
P1eyRa1n e ullNeLanTEUInT IS IUNIUsEANE AN
] 1 o = < =i a | & daa v
WAz laiaUsyynsiiaann uaslinuaunadnsae
Uszn3viaes aaansunAsasauvipsdulinunssioseunaznanau
Tig315n15damindainunugnsamansiunis@nsnduaiusnly
Uszinalnglufounatnu 2561 (neudnisuseniensesvlyaf fui

winnssun1sany) masudumsiananilasunsatiuayuegnshiainiae



AN 9 Fundsanu geRafifendes medaunazmiogeud
LilgosAninnsy Inennaipdiudiuniidiusin egrenseiosasu
Ty AURN1TH o IMAUN1SEIANTDINIALATEY1BAT1UNITAN Y
sv03 Gedatuludiounanau 2561 feanusiufiazsudiedy
HANAY I0vITRIEUBLLNAR DEFNAAIRILANTALATUNUM
e

Usgn1sfians 91nwavesnswanduniude 2 levinlvias
ﬂiauwé’ﬂqmaﬁaaﬁuiuazé’u%’w’g’mimﬂmiﬂizmﬁ ‘Rayong
MARCO Model’

M (Manpower) AdavAu

A (Ancestor)

SINLKV,USSWUSUY

R (Resources) = NSWEINS
C (City planning) = NMSOIVUWUWCUUILDTDY
wa: O (Occupations) = MSVIUDIBW

(v 1 dyd 1 [~1 d'd [ < d'
nuadInalfedndugiunuinindiazsiiusingiui

v < = a v L A o = =
U9 WWugaisufuredlasinis Nunuinnssunisfinw (AE) &
lgmisiiauinnssufiiaulagesdnsviosdiu daaveiuseluy

nuazLdunnImelUll



PNHANsENU/AnEnavesriosduiinandiediu fieniaveiniside
JajsfisndnwalveslsaounnnifazihuinnssunsGouiannaiouen
W lglulsaseu wnAsddgyasitalonia (maden) TlsaSouusay
Tsedoudendmuadmingvesauiemuuiunvedlsauiou fafu
winnssumsensasuntatnsalugil asinanausSuadisassiues

Y

lsaseudises welvussgudmanenan Fejadun “nadwsiugiseu”

Y

Fafilgsmualslunseu “Rayong MARCO”

_—— e

S:LlUgUDSIV8 (Methodology) :

AU HonldseleuiTdeuunnis ieasininsiieus
A a o oo o Aav a | ) a
Winn15UasukUad tngAteafaunuINye19a1I 8N et uLAAaUNTS

d' a a 5 dl’ o I d' ¥ dl' [y} 1
WaguwUainisusmslsauseunsssuy Fe3ndunasdesdeulesiungy
Wnnendn Wude dusmsisassukazag dedugiazdunuimdfgy
Tnensslunsuanaulianansasuwdadulsaseunsssuuls nseanwuy
d' = [ ) 1 I3 a ¥ & ¥

YaA3eiodnnseineg q msdulvlumeeasuuswasnsedu viierme
TryaranguidmunaiiansdsuiUawesainnigly ludansasviou
Suaziaunlandiml s9u8938N9Seu3 Msaseanudilalnivazaiy
anusatunisusuddliiudunisilasundas vealan Feaznatesdus
ansenuiidAglunsenseRuamnI/nsEUINNSWRBULUaS 1S 8UNS

SzUU 19l andiemsitugunasidmingvesissduiiathlugnisiamn



Lﬂ’i‘l&@ﬁﬁ]LLazﬂ’lﬁa‘L{%JﬂﬂVI%JWﬂﬁﬂiﬁiiumﬁa%aﬂﬁﬂﬁ’?ﬂizEJ’eN PEANILAAY
AouteElnafiunananINISANYITUNUZIU TINNINTIANITSEUNTS
Y a d9 ve | a ° 6 o A a &£ « ° '
aounvuALAunldiueglulsasey dAawdAyiiintumeyinetils
TupaadAymaliasulUadufn wasyuiewsenisAnwivg et
ﬁ’Lﬂﬁwmﬂmﬁﬂumiaamwué’ﬂLaﬂuﬁﬁ]ﬁ;ﬁ’u FIUVRANNUABUINNEAT
goulutuSsunlirudAyiu “nMsseuimenues” vesiseulmnniu
WanuwazlenaligiSeuduaumeainuiuazinnisisouswuuldls
AIUAULDY
A v oA A aw A wa A A by A a
nsdenldiesediodTeuinnisiion1sidsuliasiiu Weiasan
fadgm wazanudndungdesimundnaninlunisiseuivesynains
d‘ Y a Qll CY a a 1 Y a
Weliiinn1siasunUasviruafuaznginssuagsueunie tneldan
wazaseassavinuelunisasieuiUsELAneing uazienazinIsnismiail
ludnisujufasslulsadeu iaunisusanimegraduesdsiu (Holistic
. v A a = ¢ aa a '
perspective) 19 waziflosanlsussudussansniianuazidenseu
funumuaziinansenudrAglunsiaungdizeuw Tunniia dsdunisimn
yraINsuadlsaiey aumsunuinvesyransvatiuiioindutaduddey
d‘ 1 %) Y a v o v v = a o a wa d’j
Mggreiaugisoulduinnes dugunasestdniteu nuide J§0ansi
F9ENITRBNUUY YALASELIIB/NTEUIUNITNITIANTEI (intervention)
3797 “AsiUasundas 1S9S8UNITEUU @ 7 99AUsznau” (Whole
School Transforming : 7 Changes) AaUs1nlukNun I azaA1a5u1e

(bUNIN 1)
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ua*uan‘naatiw / @ Uasudssau
suMauan | PEDAGOGY mgwmﬂgwé-'
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@ @ WhumsiSows
A i " &
Us:iiou = uuu “Tdy ;) %
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IwoawaJun
‘ wauanusioyana — a = \
msUsafivuuanssoue | andasgiudussnu:
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TunszuiumITel Wun1sdnussndealfuisinig menisdaien
A oA Y o . . =~ = d‘ = P
YALATBIHBN15IANTEIN (interventions) tensHNHWTEINTTBUSENNS
WasuwUas mua1fuTuYesesAUsznauidfy 7 Usyn1ueanisuImg
damslsadounsszuvegnaluesism wsesdlisyaildsuniseenuuuiiie
4 =2 3 o o a a 1 I a
azvouivosnusznavdrdgluszuunisuimslssieuegnadusssuya
=2 = o a a a
Jalunszvaumsnannsathluldluviunasawedsaiow wagnszuiuns
Aaanuusziliunaiioiuun natewdu “guuuuiinfnueinis Wasuwlad

159589UNITEUU MgpIrUsenay 7 Usenis” aedl

|  mswasuwlavuuoAaranuaolsolseu (School Concept)
Aa:founULduUUYDVISVISYU UUWUZIUUDVUSUN
uovrApvAUdUSUNUDYVIaN

2 miswWasuulaviAuAd ANG:ILA:UNUINUDIRSIUIYMS
Tsuiseutlllu Wihmodsims WuAsuavAs (Super Coach)

3 misiWasuulaviAuAd ANG:ILa:UNUINUDVASKEDU
WWuRIBgBItyAIUNMISIOMISISEUSLAzNDDNILUUNIS
(1Seus (Learning Expert and Learning Designer)

N
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mistaguulavkangasmsinuduwugiullildkangasgiu
aussau: (Competency-based Curriculum)

mistagunlavmsiSeunisanuludnisidousiuutisuas
LUUASI0DVAADIUS OdgauUY (Active and Constructive
Learning)

misiasunlavs:uumsus:t0una UdmsuUs:tdutwons
Wcuun (Formative Evaluation)

AslaguLdavaniwidadounivnmegnw tWoasiowun
AISISEUS La:ddunAUNISISgUSDeE1vasIvassa (Creative
Learning Space and learning Vision)



NAULUIKUIY wa:s:g:0an :

n15338l Feldsuniseanwuuideujuanisiiianiiiunis
dnnszuunMsEnduliinnsUasusUalsaTeunIssuy NIlnaveIng
Weuiinisasll azdewmeuingUszadvesnsideuasnouinguszasd
YNl AnuILInnssuNsAnwludminssyes laivuangy
Wanangusnae lsasewiises 25 lsulegu Gadnaenlaedsnisguain

{ o ~ Y & Y 1 o X A =

wiazeua weliduiunuvesdsvuinsngulve viaiunludioas

O = <3 = = 1 v a 1
YU T1alsaTeuvIAEnuRlTussuILIAig ATOUARUTNLTEUNS
sEAvaYUIa Useaudnw wasdiseufnen dndlsaseuludaindidnau
AMENTTUNITAITANYITUNUFIU d1naunsAnwenyy wazdain
TsaFvumevia lnodmunidulasinisaalios 3 szey anely
a1 3 U (2562-2564) LiioN15ANRILURAAIINAINTLININITIEUVDY

JnSeu warn1sUsEiiuNg (NSNAEDU) SEAUTIRLUSOU 3 U
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JUPULA:NS:UIUMSUDVNNSAILTUNISIVE
(The Implementation Processes) :

dnfuosdusznautasnaisunlas e 7 Usens lognuus
sanilu 2 di mungudiviang 2 ngu nauusnUszneumelsuiens
505w 25 au Gediodndudidnsddglunisudsuntas uagng
7l 2 UsznausegeruionslssdounasiiuasunuiilulsaSouiises

Y

=

9 25 15a5eu faderndudiudfunisastanisilasundag

Qe
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=

Fatlelaindunsfinwivesyive Tdandlunatedsens wu nsaeviou
doufinuayIsn1s/Anssuiiiediunsiseusgnisudeunlau q Mg
Hgliypnamaiu loasvious waziianisiSeuslnimenuias

IS v

in159mausuiBeUdanis (Workshop) lviffuymaains
1 2 Ny 1w 13 gaUsznauy
UAuanIsAAUANUTSVIE8UAULUU (School visit) A
TSVISEUSVDSTU WipaevouFuU Mt mNEhAmeEBIeNs
Tsai5ou lugrugdihnsudeuntas ngugsrnenislsaiou 25 aulésy
nsiEBuuslnenisd1sia duna lnedulssnunssuiums vinmsinnis
msAnwilutiunveddsadeusuuun s itoyatiugiu uun fn way

UfuRnsesslurieaseunnseiudy Assayuianliseudaty 189N



Uulmdrgngunisaunuiegradala (dialogue) uazagviouitiaunum
. v 1 3 Y o a
YDIAULDY (self—reﬂectlon)TumimﬂﬂqmmLﬂu@mmimaammaﬂu

15958 UV

Jguamsledlauuans (Wise Reflection) msagviousis
ANUnedennA medyaeganyaain eldsienisisusey
Ananunseninglunne1vesdnngg Tnelinsldvayaiaznangiu

UsgnauiunislvimnumingidennaiasIndiln

JauamsuwunAud (People Mapping) Wnenseaulilavinue
n1sileeg1edndaliaiudndu (deep listening) wazn1snakuullala
(dialogue) LaN15aSNFURNUSAMNSUARUYUYY TINTINTHEYDUAIY

[y

FuyniukiunuAILY YasyArawazyuYY Fuitaddniudunsawsn

Y

UguamisdnAdnIdul tWanisas:Kunstuau (Self-
actualization) run1suanfevienmsnduiugsssumi @wiuads
fl#asnsuaudelulunzia) Wollnliyeansldmdguasdounosmu
wiouvinsldaeiousfaaninausiwesmiluviunanianinuanden
yossssuvRdediliniuouSeunUasegnanniia sauviinislings
mnmeluiimeuaglslunsuunasimunauliindudamanendh
msdndulaseaRuazdaa emsiegedisaonadomaraunaluszuy

HIATITUYR



Jpuamisa:nausununtuAiunmeuau (Core Reflec-
tion) vas1uaenisuazazaunsndeuneaiiuoIsuninuianinn
YoInUIRLMIYsAaLNL WiiethlugnsEinuszaunsaivierinuy
n1sfeunsanduluAummisiiauineiuauidninAnvenuies

k% < =]
peANLLLe ALl

Jauamsa:nousauovonnds:aumsaituada wiums
la1t€ovunvaulay (Storytelling) waznisldnszan
agviou 4 sy Wislgdiensuasag Weuavviouviruadidauinse
Seuawesdaurmniilddu euaniudsuyamedifidensivdsundas
wiayszezvewny aunataidunisiiulaniiunisseudiasnisau

WRNSEaUSULUANLANINITOVBIAULE998191N DAL

UHUaMsavlAsI:RIFUNAUTSOLSEU [uufuRnisnauuesiiu
sundarlssFou ufuagvieunnuAnisafunwdnal viiouudn
nénvedsaiousesdns lnemslimamdeiingest uasnsnszdu
AuAnaEeEnds iieflavasvioulsisiun mildmalnenssonadnivos
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uguamsasivanudufuiiimsiddsunuavtulsoiseu

¥

(Building Change Maker Team) lasunisiindunisasvious
Whvsnesan euthlauazsonsudaiunagiu shonslifanssuiifiteuly
uazdosin fo szfesheniliaieviunadidvuasingy uazlasns
U197 1wu mavsznavemsie ingiuwinfigndnwdenlivindu Vel
deaveulidiuisneviashemuiiladmnoderi Tuilaniafnnis
UseilUszuey waglinsladu sevihsddruonslsaSoutuanzag dans

zintulunsassinTumasuNsasunlasvaalsaseu lawunu

UguanisndusouAuUsuLUagulAsvasIonIsiSeuns
JoU Tagr1unsiaseRnalug1uns9an1s19a15eY LaraIunIS
Janquanszmisieus ieaviouldifiuisdndiuveananiidaassly
Napnraed NuwIAUdNkazirinevedlsasey visoli agnels waviiiy
Lmemﬁﬂ%’wqqGialﬂﬁmml,ﬁmmwméﬁLLazm’mﬁﬂﬁ]ﬁ%LU?{EJuLuJaq
anuneTulunslduuuunudnsagy wasnSeufiazteiuriliAnnadng

a o Y Aa 1 oa
ﬂ']iLiEJTJEGU@ﬂE\JLiﬁJUWWﬂ']']L@N

UHUamMsnauanoonLuuULWNUMISISEUSLUUDVASIY (Holistic
Learning Plan Design) gULLUUﬂ’ﬁ%’m’]ﬂwﬁmﬁwmmwﬁ Peln
ATNONAUNINTINVDILNULABE199 18 %a%’mwﬂugﬂmaassw O-L-E
(Objective-Learning process-Evaluation) 5quﬂizaﬂﬁ—ﬂi$mumiL%EJ‘LJ%;—

a d‘ L4 U 1 a b Y a <@ o A b4
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12.

vinwgmsSeuduasiidfayfigaenisnszuiindanaarlunsiFoustu 1

wonandnuudslasunisinasuiuuyania (Micro Teaching)

£%
=3

WenTsasvioueeednds annisldununsSeunlieeniuutiudneig

Upuamisa:NouussennAuduEgutwomstiuasuudan
(Classroom Reflection to Change : CRC) (Junszuiunis
Tsuuusaunmniiomsassiouiouiosnadnts iunispeautufinns
AuIRINLLY LT wduasufinivinisveslsuSeu ThiAadinwenns
avvioudornedinds \Reaiuidevimivesngdaouiiinennninfousves
{i3ou BsdsnasionnnmanuduiusseninsnguasiiniFeu uazidovien
Rendumsiseunuulill (Active learning) AiFeasaiiunainimnsizey
vosfjFeunsyanalurnilegludubou Meltuegiudnenimussnslu
MIALVBUINULDY kaziinsUTuTirIARRaaAITSNSIANTE LN
Suuuli TdaAnnareriFou nansevuilintufengiinnisiudsuntas
unumangmdunsaeulugnisdudaiussiuanalauazddrunenis

SeuPhiinussene viedseuwiaiinsnmauviug

msasnowunmSLsausaanoaswoassn (Creative Learning
space) LWEJEL‘VT?{EJ@ﬂa@QﬂU’JﬁE’JVIﬂUﬂTﬁLiUUT’U@ﬂNLiEJ'L! ‘IJQ“UG\ﬂ'ﬁu
%338‘1/]’9]‘14@1&ﬂ’]’]ﬂJi’)iJiJ’e]iSW)'NV]WU@QINLiEJ‘LJﬂ‘UQ‘UﬂF"li’eN LL@SSQSJSUUL‘WB

saflefuimunlsauseu 81uisng ‘Photo Essay’ Fadunszuiunis
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Writing :

This is an excerpt from the action research: A case study of
25 Whole School Transformations, in Rayong Province, Thailand, 2019.
It will elaborate on the experimental model of using the selected
Transformative Learning Interventions (Critical Reflection Practices)
onto 7 essential components of the whole school operating system,
which promotes the redirection of top-down conventional public
school management to become a self-directed learning organization.

The government of Thailand, in order to focus the management
of education reform to specific local areas, passed a special bill in
April 2019 called “Area-based Educational Innovation”. This bill
announced the first models of the initiative located in 6 areas,
8 provinces, representing each region of the country, with the
intention to further expand.

The research team from Arsom Silp Institute of the Arts, under
the support of the Thailand Research Fund, considered that this
intervention should not be merely an educational innovation or
instruction manual for the schools to follow, but should be positive
factors to encourage the whole school transformation. Research tools

were the most important initiatives which needed to be carefully



designed to leverage the changes in the whole school operating

system with an intention to promote a self-sustaining organization,

free to develop the school innovations themselves.

1)

2)

3)

4)

The 4 objectives of the research
were identified as follows :

To create the school autonomy in managing the three major
tasks, the school personals, school budget and school aca-

demic standard including the school administration,

To create more opportunity of equally access to the quality

education for all children,

To develop the learning competency of Rayong Children to

meet the 21% century learning skills, attitude and knowledge,

To create the local mechanism or platform of partnership
collaboration among different sectors for promoting education

of all ages.



Certainly, the changes should not merely highly
impact on the school management but also result
in the further betterment of students’ outputs and
outcomes.

In the research, it was found that the critical
reflection practices such as wise reflection, core-value
reflection, and people mapping and nature quest (laser
boat sailing reflection), were valuable in promoting the
self-actualization of the school leaders. Rather than
serving the higsher command, they were able to interpret
and reposition themselves to become academic team
builders within the school. “Classroom Reflection to
Change” and “Learning Space-Learning Reflection” were
the powerful leverages promoting a constructive and
active learning environment. Both the school directors
and the teachers broadened their perspectives on the
classroom as well as reinterpreted the students’ learning
visibility in correspondence to the critical meaning of

the lessons. Certainly, these processes facilitated team



building within the schools as they progressed toward
the same goals-the students’ achievement.

In this process, the school directors and teachers
were encouraged to reflect from their own perspectives
on their whole school system change. They shifted from
dependence on the current mainstream culture to
self-reliance and understanding. They were able to
propose the local to global school concept in order to
indicate by themselves the explicit results of their school
management. They could realize their ability to create
their own school curriculum together with the outcome
targets, which had previously never been recognized,

for their students.

These findings were directly corresponded to the
first 3 objectives of this research in promoting the school
autonomy, ensuring of providing a quality education for
all students in each classroom, and creating the local

to global competency-based curriculum of each school.



Furthermore, for the last objective, it was found that
the involvement of the local authority of Rayong
province was very active with substantial movement.
The emergence of the Rayong Inclusive Learning
Academy (RTLA) was gradually planned and called for
participation from several private sectors. Especially,
the tangible requirements in teacher training and the
establishment of the international standard school were

moved forward.

Keywords :

o Critical reflection,
© Self-Reflection,
® Transformative Learning,

® Whole School Transforming, A Model of 7 Changes

85



86



The previous Thailand education reforms during the last 2
decades have put much effort to change or reshuffle the huge single
command bureaucratic organization which caused the complicated
regulations but inefficiency and nonproductivity. Though the annual
government budget allocated for education in relation to the GDP has
always been higher than the other countries in Asia and even in
other developed countries as reported by Thailand Development
Research Institute (Tangkitvanich, 2018). However, those advantageous
budget did not directly benefit the schools and students.

Comparing to the other developments such as the economy,
communication, health care, tourism and etc., it is so called the
unsuccessful one. The existing situation of entire education system
was still being trapped in the same old manner. Without a doubt,
the student outcome records from the Ordinary National Education
Tests during these years were gradually lowered than the standard
(Tangkitvanich, 2018).

The recent reports from TDRI clearly presented the situation of
education in Thailand and also indicated that the crippled and com-
plicated system must be developed and aim to release such a huge

centralized system and rigid structures, the major factors to unsolved
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education problems, as well as to create the specific innovation in
order to provide the viability of bottom up management system.
Unfortunately, it is also challenging by another factors, the rapid
forward movement of the global digital technology and system of
communication, investments in the country’s industrial sector, and
the new ways of learning of the younger generations as well as all
age groups and the learning of adults, parents, teachers and educa-
tion personnel. Therefore, the schools are facing more difficult situ-
ation than before, especially in basic education.

The above key failures in the education system are the reason
why the present Thai government seeks the “think out of the box”
intervention and promotes “the sand box” experimental project in
order to provide a manageable scale to achieve the specific goals
for education reform in a few targeted areas. These recognized op-
portunities and difficulties related to change, allowing the areas to
manage themselves which will lead to further measures toward
deregulation. In April 2019, the Thai government enacted the special
bill called “The Area-based Educational Innovation” (AEl) Act and
announced the first pioneer group of 6 areas, 8 provinces for the trial.

They are Rayong, Sisaket, Satun, Chiangmai, Kanchanaburi and the



area of the 3 southern provinces. The bill focuses on the 4 objectives:
1) to decentralize the regulation management and operation of the
local districts and schools, 2) to release the inequity and ensure
equal access and opportunity as well as to provide a quality educa-
tion to all children, 3) to create innovative, constructive and active
learning for children’s achievement of 21 century skills, knowledge
and attitude, and 4) to promote the local platform for all sectors to
collaborate and provide education for all ages.

According to the bill, Arsom Silp Institute proposed an action
research project in Rayong province with funding supported by the
Thailand Research Fund and Siam Commercial Bank Foundation for
launching the 3 year (2019-2021) “Whole School Transforming” pro-
gram, starting from the first pioneer group of 25 schools which had
begun prior to the bill in February, 2019. In order to promote the
changes in the educational regulating and operating system at local
level of educational management, both the education districts and
schools are involved in this process to achieve a better quality of

education leading to the improvement in students’ outcomes.
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Objectives of the research :

In order to cope with the AEI Act and to respond to the

important local agenda the 4 objectives of the research were defined

as follows:

1)

2)

3)

4)

To create the school autonomy in managing the three major
tasks, the school personnel, school budget and school academic

standard including the general administration,

To create more opportunity for equal access to the quality
education for all children by developing the basic infrastructures
including digital information technology as well as the developing
of the more constructive and active learning classroom capable for

covering individual child development,

To develop the learning competency of Rayong children to meet
the 21 century learning skills to be self-directed learner through

the competency based curriculum development process, and

To create the local mechanism or platform of partnership
collaboration among different sectors for promoting education

for all ages.
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Principle of Insightful
Transformative Learning

1. Transformative Learning :

Among the researches and studies of transformative learning
and its different aspects of implications which focused to an adult
education, including teachers and students in classroom environment
had been opening for broader insights and approaches. Besides
referring to the main theory of Transformative Learning of Merzirow,
Edward W. Taylor stated about the different alternative perspectives
or approaches on Transformative Learning Theory in his article,
“Transformative Learning Theory” (Taylor, 2008) which profitably
contributes to the creative interventions to this research. He referred
to a number of his critical review of researches and findings (Taylor,
2007) “that have implications as to the process of transformative
learning and how it can be fostered in the classroom. Even though
most research continues to be situated in higher education settings,

the focus has shifted from the possibility of a transformation in



TPNER g

Fap)s

M N\

T N

relationship to a particular life event, toward greater interest in
factors that shape the transformative experience through the critical
reflection, holistic approaches, and relationship patterns”. He also
mentioned about the others “New Insights and Implications for Practice”
such as critical reflection and its significance to transformative learning.
He stated that “In particular, they shed ligsht on the nature of
reflection, factors that influence reflection, indicators of reflection,
joint reflection through peer dialogues, and reactors that help

explain non-reflection.



2. Reflection

For example, recognizing levels of
reflection using categories developed by
Merzirow (content, process, premise),
Kroeber (2004) concluded that when
learning, in this case about teaching,
teachers may need at times to begin with
premise reflection-that is, being more
concerned with ‘why’ they teach than
with how or what they teach. Premise
reflection involves critically “questioning
our presuppositions underlying our
knowledge”. Furthermore, “In addition,
critical reflection seems to be a develop-
mental process, rooted in experiences.
It begins to give credence to Merriam’s
position (2004) that mature cognitive
development is fundamental to engaging

in critical reflection and rational discourse

Premise reflection involves
critically “questioning our
presuppositions underlying

our knowledge”

necessary for transformative learning”
(p. 65). For educators, these findings
suggest the importance of engaging
learners in classroom practices that assist
in the development of critical reflection
through use of reflective journaling,
classroom dialogue, and critical questioning.
Furthermore, it also means recognizing
that becoming more reflective is a
development process requiring time and

continuous practice.”



3. Holistic Perspective :

Moreover, Taylor mentioned the third one that, “research
further substantiates the importance of a holistic approach to
transformative learning in addition to the often-emphasized use of
rational discourse and critical reflection. A holistic approach recognizes
the role of feelings, other ways of knowing (intuition, somatic), and the
role of relationship with others in the process of transformative
learning. Dirks (2006) suggests it is “about inviting” ‘the whole person’
into the classroom environment, we mean the person of fullness of
being: as an affective, it provides an opportunity, for establishing a
dialogue with those unconscious aspects of ourselves seeking expression
through various images, feelings, and behaviors within the learning
setting” (Dirkx. 2006, p. 22). For practitioners this means actively
dialoguing about the feelings of learners, in concert with reason,
when fostering transformative learning.” “Other Holistic approaches
include the importance of relationships with others in fostering trans-
formative learning. Types of relationship found to be most significant

for transformation are love relationships (enhanced self-image,
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friendship), memory relationships (former or deceased individuals),
and imaginative relationships (inner dialogue, meditation; Carter, 2002).
In addition to the typologies of relationships Eisen (2001) identified a
“peer dynamic” among successful peer-learning partnerships on the
part of community college teachers. This dynamic reflected a number

of essential relational qualities; nonhierarchical status, non-evaluative

feedback, voluntary participation, partner selection, authenticity, and
establishment of mutual goals.”




4. Critical Questions

and Reflective Journaling :

The fourth perspective which
addressed to the lack of transformation
among some individuals and barriers that
discourage and inhibit transformation are
the crucial part, which this action
research depends on. He reviewed that
“The lack of change seems to be explained
by a variety of factors. For example, in
the study that explored how learners
made meaning of their life histories via
dialogue in an online graduate course on
adult development, researchers found a
lack of critical reflection among learners
because “group members did not ask
critical questions of one another or
challenge each other’s assumptions. This
lack of critique may have truncated the

group process prematurely” (Ziegler,

Paulus, and Woodside, 2006, p. 315).
Another explanation of non-reflective
learning is shown through learning pref-
erences in the use of reflective journaling
(Chimera, 2006). Some learners who were
classified as non-reflectors when their
journals were analyzed were found to
prefer talking about issues rather than
writing them in a journal. Some did not
see it as necessary to write their thoughts
down and therefore did not see a need
for journal writing. This lack of change
on the individual level should remind
educators that it is important to take
time to know students as individuals,
recognizing their preferences, and engaging
a variety of approaches in fostering trans-

formative learning.”
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5. Mindful Awareness :

Another ancient root of transformative practices widely renown
stems from Buddhist teachings. The term ‘mindful awareness’ was
directly stated in the Maha-Sati-Pattathan Sutta and mentioned the
results of totally transforming self. No matter that several different
practice patterns had been implemented according to different
schools, time and places, the common principle of the noble
eight-fold path (Sila-Samadhi-Panna) is still applied. The essence of
transformative quality depends on one’s total mindful awareness

practices which gradually nurture the clear state of mind. The more

one is totally aware, the more reduced ego avoids ignorance, greed




and anger. Then they will be able to permanently maintain self-
actualization as much as love and compassion to others. (Thai
Tripitaka Volume 10: Sutta Tipitaka, 1996, pp 301-340). Applying the
mindfulness practices to develop one’s transformative learning skill
has been widely experimented in many different culture groups and
organizations such as schools and some institutions. Roong Aroon
School and Arsom Silp Institute of the Arts have been applying
Buddhist approach into their principles of value-based learning:
“Learning is Human Life” or “Life is Learning” holistically. Certainly,
they have continuously integrated several mindfulness practices into
their holistic curriculum and pedagogy for more than 20 years. In
order to foster transformative learning skills for teachers and trainers
or coaches, some applications of practices were designed, for instance
the wise reflection, contemplative arts, people mapping, nature quest,
and others. Nonetheless, the value-based lesson plan design was
created to be used as a framework for classroom learning as well as
the teachers’ reflection of their relationships with students learning
visibility. It was found the results in both teachers and students were
characteristics of being a well-rounded person with self-awareness

and interconnected recognition. (Niyom, 2018).
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Concept and direction of action
research in Rayong province :

In the case of Rayong, there existed some previous advantages.
Firstly, Rayong has been nominated to be one of the provinces of
the Eastern Economic Corridor (EEC) in 2018. Accordingly, there had
been several gigantic investment projects already settled. This means
that the flow of capital had spread throughout the business sectors
and the local income taxes were very high. Despite some conflicts,
area-based development and natural resource management
became important local issues. However, it also challenged the local
authority and the public sectors to handle these wisely. The local
authority realized they needed not only efficient workers but the

good willed and wise citizens.

Secondly, the local authority was found to be the curious and
active agent which reinforced the governor to deliver a formal Rayong
provincial education strategic plan for the first time in Thailand, in

October 2018, prior to the bill. This aggressive move was prompted
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by positive development engagement of a number of large energy
corporations and related businesses including social sectors, non-
governmental organizations subsequent to the nomination. They
actively participated in the “social lab” of the Rayong education
partnerships arranged in October 2018, in order to present their ideas
and intentions to weave together as much of their power and role
as possible.

Thirdly, the effect of the latter movement was the emergence
of the provincial local curriculum framework which announced the

Rayong MARCO model

=  Manpower
= Ancestor
Resources

=  City planning

ROy 0 > <
I

=  Occupations



These phenomena were the powerful assets and strong foundation
to the starting point of AEl project itself, which subsequently revealed
the special innovations by the local government as discussed below.

According to the above local influences, the direction of
the research was driven and concentrated on to the school local
identities, rather than each of the different learning innovations
imported onto the schools. The main concept became open more
alternatives for each school to choose its own preferred goals in
accordance with its context. Thus, the major changes or innovations
should be created and initiated from each pioneer school itself to
achieve the main goal “the children’s outcomes” as stated in the

Rayong MARCO framework.

Methodology :

Action research methodology was chose to create the learning
platform for transformation. Considering that the main role of this
research was to motivate the big changes in the whole school operating

system. It was necessary to involve with the key actors - the school
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directors and the teachers, who certainly would directly drive the
important changes in the whole school system. The methodology
to design the special set of interventions was considered to be
positively encouraged as well as to challenge the self-transforming
of the key persons whose impact could leverage the high quality of
the Whole School Transforming (WST) process. The background
directions of the local interests and goals were set up to meet the
new trend of economic development as well as the natural resources
conservations. Such directions were far different from the existing
basic standard curriculum and teaching and learning pedagogy of
conventional target school. The question was how could these key
persons be encouraged to shift their perspectives, at least, from the
present conventional system of the teacher-teaching and regulating
the classroom to the more child-centered, enquiry and active learning
classroom by themselves? Which kind of imperative practices do they
need to develop their more critical worldview as well as recognizing
the other ways of knowing, understanding and adaptability to the

continuous changing world?




The above alternative conceptions and implications of fostering
transformative learning have contributed to the assumptions and
methodology of this research. Taking into account the difficulties in
dealing with the gigantic and complicated problems of Thailand’s
education system, the even more wise assumptions we need on the
development of human capability to learn to transform their attitudes
and usual behaviors in order to retrieve their conscience and create
the imperative skills of reflection in different aspects. In order to
implement any kind of intervention into the school setting, it should
be carefully approached with the Holistic perspective. The school is
a very sensitive organic organization. Its main functions are highly
dynamic and impact on the student’s development as a whole
person. Certainly, the school personnel’s development and their
roles are the most important factors directly to the student’s devel-
opment, as much as their parents.

The set of interventions were designed for “Whole School Trans-
forming” with 7 Changes (or components) as shown in the graphic

(Picture 1).
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The process of the research focused mainly on providing the
transformative learning practices workshops which were sequential-
ly organized through the main features of the whole school manage-
ment holistically. The selected interventions and research instruments
also were defined according to those features.

The 7 major elements in the whole school organic system were
selected to use as necessary tangible factors and interventions to
changes. It was selected and designed as “A Model Concept of Whole

School Transforming: 7 Changes” as follows:

l Transforming of school concept to reflect school

identity basing on local to global context,

Z Transforming of School director’s attitude, skills and

role to be super coach and academic leader,

3 Transforming of teacher’s attitude, skills and role to

be a learning expert and learning designer,



s

9 ":'Tlf_ranrsf@rming of the basic standard curriculum

be a school competency-based curriculum,

gy to be active and



Target group and Time :

Therefore, this research was designed to be an action research
in order to implement the practical process of the whole school
transforming. The results of this action research should be corre-
sponded to those objectives, both of the research itself and the bill.
In Rayong province, the first target group was 25 schools randomly
selected from each sub-district to represent the diversity of popula-
tion in both urbanized and countryside areas. There were a few
different types of schools, ranging from small to large size of student
numbers and from kindergarten, elementary to secondary level. In
addition, they were under 3 different offices: Office of Basic Education
Council, Office of Private Education and Sub-district Municipality
Office. According to the Bill, the research was proposed to be at least
3 years (2019-2021) continuously implemented in 3 phases, in order
to follow the 3 year term of student’s learning progression evaluation

and the National test
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The implementation processes :

Those above 7 elements of changes were divided into 2 major
parts in accordance with the 2 target groups. There were the first
group of 25 school directors as change agents and the second mixed
group of directors and pioneer teachers in those 25 schools as change
maker teams. Actually, the transforming of these 2 groups were
the key leverage for changes. Adult education was needed such as
self-reflection and some other special transformative learning

practices in order to relearn by themselves.

Accordingly, the series of 13 transforming workshops were

specifically designed for both group as follows :

The “visiting a model school” practice at Roong Aroon school :
In order to interpret the meaningful role of school director and
encourage them to be a change agent and academic leader. They
practiced constructive classroom observation at every level from
kindergarten, primary and secondary school in order to gather enough
background and concepts information’s to participate in group

dialogue for “critical reflection” and “self-reflection.”
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The “wise reflection” practice : In order to realize the core value
of things the school directors practiced through the thorough
information clarification and documentation process in accordance

with an appreciation of true value and reflection of conscience.

The “People mapping” practice : The school directors practiced
the silent but powerful skills of deep listening and dialogue for the
sake of building relationship with the people in a community they met

for the first time to reflect appreciation with their core value.

The “Nature Quest” practice : The practice the school directors
needed of wandering and adventuring into the natural site individually,
such as sailing laser boat to challenge his/her comfort zone and
exploring or reflecting their own experiences of self-actualization.
Most of them just realized the true nature of uncertainty, dynamic
circumstances which encouraged them to discover their inner
strength. They were able to face unexpected problems and overcome
those obstacles or difficulties with wisely self-awareness to balance

their staying in accordance with nature.



The “Core Reflection” practice : Both school directors and teachers
shared this practice together. They were asked to reflect their inner
feelings and visions through the moment they looked into the other’s
one eye in front of them. This kind of practice will help them
experience the skill of backward reminding of the way ones express

self-interpretation with empathy.

The “Self-Story Telling and 4 sides mirror reflection” practice :
Both school directors and teachers shared their self-reflection through
life story-telling to each of their pair. They repeated the deeper
reflections to each other story by writing short expressions on the
paper representing 4 side mirrors which amazingly reflected of their

self-actualization.

The “School Vision Sharing” practice : Each school team shared
the reflection of their whole school image (concept) together through
group-dialogue by using the critical questions of future scenario and
their compassion responding to the student outcomes. They also
practiced the school vision design process with the necessary criteria

of their school and community contexts and advantages.
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The “Building Change Maker Team” practice : Each school team
learned to reflect mutual goal understanding among director and
teachers in the school team building. Whenever they faced the
mission impossible with condition that they had to achieve only
success, in a very limited time and without talking any single word
such as cooking their own meal together by using the unexpected
raw materials provided. They finally reconciled to every decision
making of the team with full trust as well as without blaming each

other.

The “Restructure School Academic Management” practice : The
school team reflected the recognition to major-minor proportion of
school time table arrangement responding to school concept and
goal by realizing that the students’ achievement was more important
than their usual routine conventional arrangement. They gained more
courage and confidences to change their own habits and become
ready to contribute to the betterment of desired outcomes of the

learners.



10.

11.

The “Holistic learning plan design” practice : This one-page design
template helped teachers to easily grasp the whole picture of their
plan. It was organized in term of the O-L-E cycle (Objective - Learning
process - Evaluation) aiming at the learners’ competency outcomes
in the 3 domain objectives: knowledge, learning skills, and the most
important one -- the value aspect. Furthermore, they had to practice
the micro teaching as a critical reflection by using their lesson plan

design as a direct experiment.

The “Classroom Reflection to Change” (CRC) practice : This
reflection practice was equipped by VDO clip record from authentic
classroom. Having dialogue and reviewing the VDO clip together
among school academic team become a critical reflection to teachers’
vision related to the relationship with their students and also their
vision on learning visibility or capabilities of each student engaging
in active learning. There were great impact to teachers’ changes from
dominating teaching to being learning inspirer and facilitator with friendly

classroom atmosphere.
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12.

The “Creative Learning Space” practice : This practice aimed to
reflect school Learning Vision by the collaboration of school team
including parents and community. According to the school concept,
all stakeholders needed to have mutual understanding and actively
participate in the same direction to establish the school new
development. Starting from the photo essay activity which each small
group (2-3) had to take 1-2 pictures of the most inspired learning
spot onsite their own school, either inside or outside the classroom.
Then, they were asked to explore with the critical vision quest to
find new meanings of those spots they never recognized before. They
were invited to present those printed out pictures and explained
their meanings together with the flash idea of how to redesign and
build. The next day the volunteer group had to finish this mission by
rebuilding, renovating, cleaning, or readjusting from the existing
environment to create the new smart learning space. This materialistic
activity unbelievably impacted on the imagination and collaboration
from all participants, especially the understanding of mutual agreement

and joining hands enabling success of development.



13.

“Sharing and Learning platform of Professional Learning
Community” (PLC) among different schools to reflect each individual’s
learning experiences. Each school was monitored by the
research team who guided the school team to use the BAR-AAR
(Before-After Act Review) to be the gular “On the Job Training”
activity. While the Journaling was not yet been practiced, the research
team, therefore, had to use structured interview with the school
directors and some teachers instead. Those interviewed information
showed either the school directors’” and teachers’ self-reflections
toward the changes of their roles and behaviors in managing the new

way of teaching the classrooms.

These above interventions were refined and implemented to
welcome the participations from the 25 pioneer school personnel
to attend at least 13 continuous weekends during February to April,
2019. In addition, the coaching and mentoring visits at each school
were also applied as after service process in order to support and ease
the development of on the job practices. During those school visits
the research team also interviewed and recorded the progress and

some significant results in each school which represented both the

-



successful and unsuccessful evidences different from one another.
Using the ‘After Action Review’ instruments during 4 months, the
research team conducted structured interviews of each school
director about the perspective of the whole picture of the situation
in their school, especially through the critical questions such as “What
are the hardships and the causes of those hardships? “How could
you overcome those hardships?” “Which kind of support or assistance
do you need and why?” or “What are the easiest processes of the
school transformation which can be delivered simultaneously and

why so? etc.
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During those processes dealing with the school, the research
team had either connected or participated with the local authority
and education district offices as well as joining the AEl movement
committee at the local level. At the same time had observed and
recorded all the information’s of the related phenomenon on the
understandings of the project and responses from their movements.

After analyzing the available information’s through the SWOT
model, the findings were very interesting and confirmed our
assumptions about the convincing attitude as well as the confronting
attitude from those directors and the two local offices. While one
third of the school directors turned out to be on the fast track and
the second third expressed their enthusiasm and created remarkable
changes in their schools, and the remaining one third of school
directors were still in the dilemma of which way to choose for their
own benefit and security which might not correspond to that of the

students as well as the two offices.
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The 4 remarkable practicing

processes were briefly concluded and stated
in the research progress report which could be more
analyzed and presented from the transformative
learning perspective as follows:

1 School concept and sharing vision as a process
for encouraging of mutual understanding and
collaboration :

This process consisted of practices such as core reflection, peer
dialogue, 4 mirrors reflection and journaling. These provided the
opportunity for school directors together with teachers to listen
deeply to each other without critique or judgment to each individual
story which reflected his/her most important memory influencing
their vision. These treatments helped nurture stronger trust between
them for their open-minded relationship and sharing their school
visions. To their mutual understanding, most of the 25 pioneer schools
realized the necessity of having the school concept corresponding to
the local context of the students, their families and community as

well as the Rayong MARCO curriculum framework. They recognized
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the power of collaboration among director, teachers, parents and
community for sharing the common goal: the students’ outcomes
in order to strengthen their students ‘future capabilities and self-
reliance. There were different interesting statements of each school
concept and vision which were later on presented at the progress
reflection meeting and sharing conference in the following September.
For instance, 1) Nongmaung school proposed the “Young Al
school,” 2) Namgroy school proposed the “Green Energy school,”
3) Ban-Klong-Bangbor school proposed the “Creative Cultural
Tourism,” 4) Wat Tanon-Grapoa school proposed the “Creative
Global Innovators”.

They realized that without school concept, the school directors,
teachers, parents and community were not able to engage or have
authentic participation with the substantial activities which might
impact on the better-quality education for their children. Since then,
the term of school concept became a meaningful process of inter-
pretations and sharing vision among those key partners of the school.
It could be noted that this kind of group reflection intervention has
shown an important impact on changing their perspective of mutual

relationships and at the same time creating powerful collaboration.



Fostering school directors to transform as
an academic leader and coach :

The major causes of school transformation occurred from the
efforts of school directors who courageously faced the reality of
hardships to incubate the collaboration among teaching teams.
Immediately following being trained in some reflection practices such
as core and vision reflection, wise (value) reflection, people mapping,
self-reflection and actualization, the classroom reflection to change
(CRQ) etc., they envisioned the way to work side by side with teachers
and shared together the responsibilities to deliver the students’
achievement as a common goal of the school. First of all, they
reflected from their heartfelt shame of their previous role as an
administrator rather than an academic leader and were not capable
enough either to support their teachers in the classroom missions or
to facilitate the discussion and reflection platforms among school
teachers and themselves. Moreover, the directors tried to nurture
their own soft skills in being a coach and facilitator by practicing the
deep listening, value or critical thinking and questioning. Finally, a
large number of the directors decided to launch one integrated platform

called ‘value-oriented lesson plan design’ which was based on
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holistic learning approach and covered those different reflection skills
previously mentioned. This process helped the directors themselves
practice several reflection skills and at the same time implement the
Before & After-Action Review (BAR & AAR) activity as a reflection
platform for teaching teams by scheduling it into the regular weekly
school timetable. In a very short period of time, some directors were
able to develop the learning culture atmosphere in their schools which
had previously never occurred. They opened more opportunities for
teachers to design and implement the new way of teaching and
learning such as constructive and active learming in each classroom or
the authentic learning through the real situations of field studies and
project-based learning for the students. It was found that about
14 schools have proudly presented video clips and other media to
share their whole school transformation images.

It was also found that there were 2 different groups of teachers
who have developed themselves through some practices, especially
the Classroom Reflection to Change and the value-oriented lesson
plan design. The first group were those whose school directors have
changed their roles to be the more academic leaders and applied

those practices into the schools directly, while the second one were



those who adapted the way of active learning into their classrooms
by themselves with indirect support from the directors. The probability
of the teachers being powerful movers should be recognized and
worthy deserve more direct support. It should be realized that the
teachers are the ones who continuously expose to the students.
Accordingly, they have more opportunity to easily create close
relationship to their students than other persons. Once the teachers
notice this advantage and changed their perspective by focusing more
on learners’ learning visibility than the content subjects, their students
then would easily engage and explore the lessons and learn by
themselves. The research team has agreed to provide more
transformative practicing workshops for teachers in the next phases

to support their new role of being inspiring and heartfelt teachers.

[



=

School based curriculum :

the integrated practices of ‘value-based lesson plan design’ to
reflect students’ ability to learn had been developed by Roong Aroon
School, so school directors would be able to use this template to
train teachers. The research team adopted and implemented this
procedure to the school team in AEIl program. Firstly, the directors
had to be trained by themselves to understand how this critical tool
should be the guide for teachers to have the holistic imagination of
his/her each classroom teaching and learning procedures. It consisted
of the consequential and coordinating matrix of OLE (Objective-Learning
Process-Evaluation) organization. The most important element was
the identification of Objective to cover the 3 correlating achievements
of students : knowledge, learning skills, and valuable attitude. The
last achievement was the most difficult and needed critical and
contemplation practice as it required deeper interpretation of learning
meaningful to the learner’s life. Otherwise, the learning would be only
technical aspects and unworthy for students to spend their time in

the school years.




Accordingly, instead of using the national standard based
curriculum, 6 out of 25 schools were prompted to propose the
school-based curriculum to the local committee of the AEl program,
whereas the other 8 schools went on further developing processes
in preparation for submitting as the school-based curriculum. Some
schools decided to restructure the curriculum by dividing it into 2
major learning units: the 4 compulsory subjects’ unit and the extra
integrated learning unit. By this approach, they managed the regular
time table for the compulsory subjects in the morning and the extra
one in the afternoon lessons. The special change in this approach
was that of the competency-based evaluation rather than the content

based one.
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Reinterpreting learning space meaningful
to students eager to learn by themselves :

This practice was one of the simplest engagements but
simultaneously fruitful to everyone such as school directors, teachers,
parents, community, students and some other partners to learn and
change their mindsets together. The process was effective because
it could positively encourage the reflection of school perspective
visualized tangibly through the management of the physical environment.
It is similar to placing one’s palms over one’s eyes and being blind
to a mountain. Once his eyes are opened, the mountain just appears.
Based on the photo essay exhibition activity, everyone started to
visualize different spots in their school through the camera which
allowed them to focus on any available learing spaces. Unintentionally,
each practitioner reflected from their perceptions on what they had
seen. Confidently, they were able to differentiate between the
appropriate and inappropriate ones. This practice easily created the
way of experiencing and interpreting spaces to support students’
learning capability. Afterward the group reflections were monitored
to help identify new meaningful learning spaces, tangible for students

to learn. Each group presented the sketch of design renovating the



existing conditions to be new learning spaces. Another task was to
construct it immediately following by using whatever materials they
could find and collect from inside the school environment. This
meant that they had to reinterpret those materials they were familiar
with in different perspective of use as if those materials were newly
discovered. This one-and-a-half-day activity was able to reinforce the
new relationship among all partners to contribute in many different
ways. For instance, the detachment from the past experiential
perception in the quality of learning spaces had to be shared as new
meaning for the sake of students’ eagerness to learn. Moreover, the
confidence in the power of mutual understanding and collaboration
was positively confirmed after the success of simultaneously building
or constructing on-site in a very short time. The most important
aspect they experienced was the ability to solve the problem by
reinterpreting the previous interpretation into different learning as-
pects meaningful to the students. Finally, the friendship was embedded
in team building among the school personnel, including the parents

and local community.
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Research Findings :

Since this research was still on the first phase, it was too early to state the end

results at this moment. However, it could be observed some current phenomenon

resulted from those practice interventions. According to the research objectives stated

earlier, there were some progressive lessons learned appeared from each intervention

processes, as follows:

1. Being autonomous school

From the perspective of being
autonomous school, it was found those
directors shifted their roles from being
administrators to the school academic
leaders. They organized the team building
and created school visions among teachers,
and in some cases, including participation
from parents, private sectors, temples
and community which supported the

school in many different activities and

even budgeting. It was observed that,
after focusing on the actual situation
in the classrooms and grasping the
comprehensive overview of their
schools, these directors recognized the
importance of collaborating with teachers,
sharing their mutual agreement of school
visions, empowering the team and moving
forward to the same goal. Some interesting

activities were created in different manners



in order to start the new horizontal
relationships and equal share and learn
partners. For example, the director of a
small multi-cultural school encouraged
3 teachers to design and implement a
Holistic integrative lesson plan together
as a common project-based learning
activity for students of all levels focusing
on issues concerning the environmental.
The director and the 3 teachers had
to coach students in each group
continuously within 3-4 weeks. They had
to critically learn from each other
through different dialogues which
considered to be the new imperative
skills needing more practices. Fortunately,
the students were actively engaged in

the projects from their own interests and
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challenges as work-based learning.
Unexpectedly, the adults had to change
their roles by becoming learners and
working alongside the students. They
astonishingly reflected about their changing
roles of teaching to facilitating in order
to open the opportunities for the students
to learn. They attained the closer
relationship and friendly communication
between adults and students resulting in
trust, happiness, and friendship. Certainly,
the director reflected appreciation for
her teachers without any reluctance to
prove the strength of their team. Finally,
this school submitted the school-based
curriculum to the local implementation
board of the Area based Educational
Innovation of Rayong in August, 2019
along with the other 3 schools which

were well received and appreciated by

the board. These records reflected how
the school began to strengthen its team
collaboration from the new academic
perspective involvement which ensured
the possibility to be more autonomous
school in the other missions: personnel

and budgeting management onward.



2. Create equally access

to the quality education for all children

The second objective was to create
equally access to the quality education
for all children. As expected, the research
team found some of the progressive
teachers were willing and ready to apply
and adapt their classrooms to become
active learning environments and under-
stand the outcome-based oriented
lesson plan. For instance, a Thai language
subject teacher in a large secondary
school whose director had never join the
WST workshop has leant from the holistic
lesson plan design about the 3 major
students’ outcomes, particularly the
core value aspect. She transformed
herself and her class from the one way

tutoring class into one of viable learning

and inspiration. She encouraged and
challenged her students to critically
reflect on the homework tasks through
poem writing. The following day, she was
surprised by the students’ heartfelt
realistic reflections through their poem
presentations as well as the understanding
in that specific traditional pattern poem
called Garp-Chabang-16 which previously
had been difficult for them. Some
students were able to finish the writing
within a classroom period while the
others dared to reflect their frustration
and ambiguous attention to learn and
gave critical questions and comparison
between Thai and Finish student

homework.
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Poem: Homework

“Homework is an obstacle,

Using up our precious time,

Someday, it lasts till 2 am, filled
with tears,

Imagine thus far to Finland.”

Later, this female teacher participated
in the sharing and learning or knowledge
management dialogue session among
different pilot schools. She enthusiastically
reflected those results of the students’
outcomes caused by her transforming
and shifting her mindset to be a more
inspiring coach and being totally confident
in the students’ capability to learn more
than ever. She was very proud of her
students as the achievers who are able to
learn and construct substantial knowledge

by themselves. She was committed to

developing and sustaining this new role
and never returned to her ignorance to
this core value. Some teachers naturally
opened more space for students’
opportunity to learn and also provided
the project based or integrative lessons
between contents and real life situations
based on the local contexts for their
students. These examples presented
the new perception of teachers being
learning expert which greatly allowed
the opportunity for each student to
engage his/her enthusiasm to learn
by oneself. Through this teachers’
transforming, an equally access to the
quality education were both available to
all students. Since ‘no child left behind’
was happening in each classroom. All
students were more engaged in whatever

they learned than ever before.



3. Developing the competency of Rayong
children to meet the 21°* century learning skills

In the third objective of developing
the competency of Rayong children to
meet the 21% century learning skills
could be explained in 2 manners. The
first one is too early to evaluate the
students’ outcome at this academic year
since it will take 3-year term for the 1%
and 4" graders to reach the formal test
of Ordinary National Education Test after
finishing each first and second 3 year
period. However, in another way round,
the students’ performances could be
traced from those classrooms during
school visit. Ranging from kindergarten,
elementary and secondary level, it
was found that the students actively

participated in those learning activities

which were carefully redesigned and
implemented on the basis of active and
constructive learning. For instance, one
teacher teaching music reflected about
changes in her way of teaching from the
fully directed to students-oriented class-
room. She shared in the final reflection
seminar that after she learned from the
‘schools dare to change’ workshop, she
would like to implement the active
instead of passive learning into her music
classroom. Then at the beginning of this
academic year, she started her class by
asking students of what they would like
to do in learning music. She had seen
every student in her class join the

discussion and come up with the plan
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that provoked everyone’s imagination.
They tried to holistically integrate the
substantial contents from other subjects
and composed in a song played with
several instruments available in the
school music room. She, as a teacher,
simultaneously understood the meaning
of holistic learning while students
become the owner of the subject they’re
learning. Even though there were some
problems about managing and organizing
their job together later on. The teacher
could assist her students to reconsider
what were stated in their plan and
roadmap. Students then recognized by
themselves the responsibility which each
one in the team should carry out;
otherwise, the whole project would be
ruined. There were several more examples

similar to this case among different pioneer

schools in this program. Those messages
were the evidence of the students’
competencies which covered all the 3
major achievements: knowledge, skills,
and valuable attitude needed in this 21"

Century.




4. The emergence of the local government’s role

and collaboration

One last surprising finding from this
action research representing the fourth
objective was the emergence of the local
government’s role and collaboration.
Even though during the first phase of
the research there had been less
involvement with the local authority,
they did play an enthusiastic role such
as in organizing the social lab to include
all sectors in Rayong to participate and
engage in collaboration for setting forward
the education goals of the province.
They also proposed a new mechanism
for strengthening local education to the
global standards. Therefore, the research
team assisted in developing the Rayong
Teaching and Learning Academy (RTLA)

to be an official institution responsible

for the 4 major missions: 1) Providing
teacher training programs, 2) Creating a
Center of 21* Century Learning materials
and medias 3) Organizing the local learning
space and resources systematically,
4) Establishing an international standard
school in the province. They also proposed
bringing their schools to be the next
pioneer schools of this research in the
following year. These movements
encouraged the different sectors to
contribute for the betterment of local
education of all ages and at the same
time reflected the possibility of decen-
tralizing education management of the
country to be equally accessible for a

better quality of education.
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Conclusion :

Even though this research was just operated less than one year
of its first phase, it could possibly reveal some major opportunities
profitable for the whole school development. Since the selected
interventions were based on the transformative learning which
concentrated in the critical reflection practices. In addition, those
transformative learning approaches were integrated into the 7
important elements for changes in the whole school setting. The
development found from some directors and teachers in most of
the pioneer schools of this Area-based Education Innovation program
were relevant to leverage the quality of education. These impacts
were simultaneously meaningful to students’ learning capability and

probably their outcomes in the near future.
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Discussion

1. Firstly, according to the objectives of the AEl Act, this
experimental sand box in 6 provincial areas could represent the
real situation of education in the whole country. It also focused
on the micro tangible and manageable scale of operation for the
education reform strategy. Due to that purpose, this action research
had put its efforts to encourage the changes from inside-out of each

school. Concurrently, they had to take into account the existing

regulations which on one hand was more a comfort zone for them




than moving to the direction of autonomous school. However,
the transformative learning attributes used through the interventions
of this research reflected specifically the possibility of nurturing
imperative learning skills for adult lifelong learning. Its effects on the
key change agents like school directors and teachers were powerful
enough for them to both maintain the regulate functions as well as
to create the progressive ones in their own vision. It means that they
had the courage to stand on and maintain their own conscience of
being heartfelt teachers and responsible for students’ whole person
development. Moreover, they performed the adaptability and creativity
to manage the school under the domination and resistance to change
from the bureaucratic system. As long as the school or education
Institute recognizes the importance of personnel’s development
towards new learning skills and competencies, they would be able
to avoid unconscious disruption and could rehabilitate their efficient
roles whose existence could continue to yield the most benefits to

learners.
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2. Secondly, the Holistic Learning perspective had played
the underlying factor which could widely provide an emancipa-
tory learning environment. Through both the value based lesson
plan design which targeted the students’ achievement regarding
valued attitude, learning skills and knowledge, and the active and
constructive learning providing the opportunity for every single student

to positively engage in learning with his/her highest potentiality.

3. Accordingly, the 2 previously mentioned issues revealed
one fundamental understanding about the heart of education.
It could be simply explained by either constructivism or existentialism
grounded theory that all kinds of education rely mainly on 2 major
factors: 1) external factors: teachers, parents and many other forms
of hands on knowledge as well as 2) internal factors -- learners’
critical learning capability or wise reflection. To a certain extent these
2 factors, once they were integrated will nurture their authentic
collaboration and inspiration to share and learn from each other,
they would then become learning partners and concert the most
powerful learning circumstances. This situation also happened and

was discovered by the research team during school visit. Furthermore,



innovative learning tasks or projects created by school directors,

teachers and students were agreeable. It meant that instead of
supplying the best educational innovation from outside into the
schools without their own perception to earn, it was smarter to let
them create the learing innovations in accordance with their context
and demand, for they could really practice on their own enthusiasm.
Behind such approach, those agents who are involved in and support
the school management, need to respect and trust our educational

personal’s as well as to totally support them.
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Limitations:

Actually, the process of the whole
school transforming should be considered
as an introduction period of the AEI
program and as one among many different
surrounding factors. There could be some
unexpected interventions happening at
any time, especially the ones from the
OBEC’s mission together with from
Education District Office. For example,
5-6 directors who attended this AEl
program had been promoted and moved
to the larger and better school as such
which certainly impacted on the school
itself and on the ongoing process of this
research. Nonetheless, the development
projects were usually ordered or
launched from the OBEC for schools all

over the country to deliver; no matter

how much the schools had to sacrifice
their teachers’ time out of the classroom
just only to do the huge paper work
reports required. Furthermore, the
educational district and provincial offices
had less involvement in the AEl program
than they should have. According to their
existing structure and mechanism of
administration, they were not allowed
to play innovative roles in human resource
quality upgrading, especially the educa-
tional personnel’s development to meet
the new global trend. The causes of these
ambiguous performances depend on
the whole management system of the
ministry of education and the OBEC who
directly regulate all provincial and district

offices throughout the country. All schools



were affected by several dysfunctions.
For this reason, deregulation of those
unnecessary declarations to ease the
school autonomy is another important
task of the AEI Act. This issue still remains
in the grey area of whose action and
implementation is.

While the local authorities could play
more role to education development
missions according to the local develop-
ment directions. This intent also is limited
only to the schools under its umbrella.
Even though there were some efforts to
affiliate the private sectors for their
contribution to local education develop-
ment, the effective mechanism still could
not be created. At the same time the local
authority requires the reinforcement of
academic capability into its own function.

It needs to have legal right to invest in

promoting education development
for the local citizens of all ages, even
the basic education. Thus, the policy
maker should consider to explore an
implementation of an appropriate
management loop out of the existing
regulation obstacles to resolve these

problems.
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